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The Course in Figures – Overview
Registered/active students
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Registered students: 38
Active students throughout the course: 37
Women/Men: 25 women, 12 men
Passed Students: 30
Expected number of passed students:31
From the students’ final course evaluation
General impression of the course: 4.2
Fulfillment of learning outcomes: 3.8 - 4.0 (see below for details)
Lecture series (for the different blocks): 3.8-4.1
Seminar series (for the different blocks): 3.5-4.0
Final project: 4.3
General Overview of the Course
We used five course sectors, beginning with the science of climate change, then moving into mindsets
and justice, followed by confronting political paralysis, and finishing the lecture/seminar series with
(re)imagining climate change leadership. The final sector was for the students’ group projects. In
addition to the lecture and seminar series, each block ended with a mandatory workshop. Each
student was also required to lead one leadership lab in a group during the semester. Together we
concluded the course with a collaborative authoring of a climate change leadership declaration.
Course Work Group
The work-group was primarily comprised of those involved with the course in the previous year. The
group consisted of David Kronlid, Niclas Hällström, Bo Kjellen, Malin Östman, Isak Stoddard, Daniel
Mossberg, and further assisted by two former students, Malin Andersson and Elias Rosell. Particular
focus was given to how to weave leadership into the course material throughout the semester and
make it more practical. Bo and Niclas further assisted by lecturing during the course. Malin was a great
help as our course resource person.
The Course Coordinators
Rickard and Sanna ran the course together last spring and continued to have a great working
relationship, complementing each other nicely. We had many great discussions on developing
different aspects of the course and tended to divide all the work about 50/50.
Working Environment
While Cemus is full of wonderful people, the air quality in the building and limited flexibility of space
leave something to be desired.
Course Plan and Content
For the four sectors through to the end of April, we generally had lectures on Mondays and Tuesdays,
followed by a seminar or workshop on the Wednesday (the final schedule is attached). Much the
same content from the previous year was retained; however, we re-organized the course blocks
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somewhat. This included a natural science focus in the beginning, coupled with climate skepticism
material, which was highly appreciated by the students. Social science perspectives followed, after
which we had a sector on politics and a greater focus on student participation in the leadership block
at the end. Following comments from the previous year’s students, we tried to weave in more
leadership perspectives throughout the semester instead of just in the last block. We thus started the
semester with an interactive workshop on leadership, led by Niclas, and continually returned to two
articles by Naomi Klein and Kevin Anderson, which called for radical action. We even asked all of our
lecturers to read these articles before they came to lecture, so that they could also understand what
type of radical change we would like to focus on. This worked fairly well through a good chunk of the
course, petering out a bit towards the end, yet replaced by the students’ own ideas about radical
change. We believe this and the general structure and flow of the course worked well.
We included some skype and video lectures, including skype lectures from Kevin Anderson in the UK
and Deborah Rogers in the US. While some topics inevitably overlapped or even repeated between
the blocks, by having examination tasks and workshops at the conclusion of each block, as well as
course books and readings relating to each block, the students were easily able to follow and
comprehend the general path of the course. The final declaration was negotiated over the final two
days, and was a valuable experience.
In terms of examination, we wished to allow the students to experience individual and group tasks, as
well as oral and written assignments. We also wished to bring in reflective components, especially in
relation to group work, to allow the students to critically reflect on their skills and leadership persona,
as was used last year. The final project was intended to give the students some freedom to pursue
topics of their specific interest, and relate this back to climate leadership. For the final presentations,
the students provided very interactive and creative presentations.

Seminars
We held seminars throughout the semester to try to bring together the different elements that we
had covered, both to maintain coherence to the course and also to go more in depth in certain
topics. Another aim of the seminars was to allow the students to explore issues together in a way that
cannot be done in a lecture session, and which helps to create common understandings. They were
used in varying ways, but most commonly for small group and class discussions, as well as short
videos. We also took a fieldtrip to Uppsala Kommun this year and heard a presentation about the
Uppsala Klimat Protocol, adding a useful local perspective to our politics block.
Both seminars and lectures would benefit from the students having done the required reading.
Students craved more discussion about the literature…

Workshops
The workshops were compulsory attendance and included oral presentations, role-play negotiations,
and a reflective exercise to plan CCL 2015. The feedback from the students on the workshops was
relatively high, however we have some recommendations. Workshop 1 was a useful exercise for the
students because it got the students to read the material and, as a group assignment, it served as an
ice-breaker.
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Workshop 2 was slightly boring, though it got a rating of 4.0. It would be good to try something
slightly more dynamic next year using the same content. We felt that workshop 2 was a bit too much
like workshop 3 and tried to plan a new one, such as something incorporating different actors
different framings (ala Hulme).
Workshop 3 worked well, and the students participated energetically. This could use slightly more
preparation time for the students.
During the final workshop the students were asked to present their case studies in a unique and
creative way (aka not power points). The students rated the presentations at 4.5 and also commented
several times how there should be more of this type of activity during the semester.

Literature
During the course, we used five course books and a course reader.
Storms of my Grandchildren by James Hansen gives a good available introduction to the science of
climate change. It was read during block I and was rated 3.4 by the students.
Why we Disagree about Climate Change by Mike Hulme shows how we interpret the issue of climate
change in different ways depending on how we frame it. These different framings of climate change,
like the endowment of value, are argued to lead us to different answers and solutions to and for the
issue. It was read during block II and was rated 3.9 by the students. Comments from the evaluations:
The most important book of the course - tying it to a leadership perspective was still a
bit difficult as it is not focussing on "solving" CC but "dealing" with it on a broader scale
Very interesting book, every chapter had something new and it really got me thinking!
Very good choice of literature! Important.

Really interesting read, but would have been nice to discuss it a bit in class.

Politics of Climate Justice by Patrick Bond brings in a climate justice perspective with a focus on South
Africa (and the developing world). It was one of the reading options during block III and was rated 4.1
by the students. Comments from the evaluations:
too repetitive of themes already discussed in class all semester

I think the book was a bit too detailed. I will never remember the all the names and
years discussed. For me it would have been better with a wider perspective to
understand how negotiations work.

The Positive Deviant by Sara Parkin was the main leadership focused literature on the course, and
discusses different kind of leadership in relation to sustainability issues. It was read during block IV
and was rated 3.8 by the students. Comments from the evaluations:
I guess it ́s a great book about sustainable leadership. But as I am still not very convinced
by that approach to deal with climate change... It only get ́s a 2.
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What Next Forum anthology edited by Niclas Hällström was read throughout the whole of the course.
Course reader. The second course reader was put together by the course coordinators with input
from the lecturers and had a number of articles relating to the specific lectures and topics.
definitely enjoyed the course reader more than the books...save "why we disagree about
climate change"
I feel like a lot of the literature is advancing the same points. Would be nice to have some
more academic articles of different perspectives.
Some very good readings! gendering knowledge didn't read all... more incentive to do
the readings by connecting to the lectures

We consider all books suitable and relevant for the course. The reading came with assigned reading
instructions, when to read what. The course books were used as reference material in the various
written assignments and workshop preparations. There can and should be a lot more focus on the
reading content in the sessions.

Written Assignments
Overall, the students did not pay much attention to the deadlines we gave them for written
assignments, which to me, is an indication that there were too many written assignments. One of the
comments that we ended up discussing rather extensively in the final workshop of the course, was
the appropriateness of formal, written essays in a leadership course. The point was that is this format
of examination really fitting to the radical and practical application of skills in leadership? There were
several remarks that while the types of essays that the students wrote this year were perhaps less
useful as examination tools, that the essay could be formatted to fit the tacit purposes of the course
in a way that requires more reflection on practice as well as critical discussion about the course
literature.
Assignment I: The Science of Climate Change – presentation to policymakers; 3.1. Workshop I was
coupled with the first written assignment – the task was to make a group presentation of the latest
scientific knowledge on climate change based on reading Storms of my Grandchildren and then write
an individual reflection on the process. Here is what some of the students thought:
Assignment II: Mindsets and Justice; 4.0. The second written assignment was based on their reading of
Why We Disagree About Climate Change.
very very very good book; so let's talk about it in class !! What about a peerreading/evaluation of each others papers? You write a paper, you read someone else's
and someone reads yours! Three different perspectives and tie a class discussion on this!
this might also give more incentive for people to finish the assignment in time
Very hard but very interesting. I learned a lot
Directions unclear.

Difficult question, I would have appreciated to discuss the literature in groups
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Assignment III: Confronting Political Paralysis; 3.9. The third written assignment was based on their
reading of The Politics of Climate Justice and the students did a blog entry on what they see as
problematic in COP negotiations and suggest a solution.
The book had a - sorry - terrible structure, and that ́s from someone who is used to
political scientific literature. It was almost impossible to skim through the book and find
it ́s relevant point or to not get lost somewhere if reading it by chapter. I suggest to look
for an alternative book, while I thought the assignment was great because it allowed us
to be more creative.
I would have liked to discuss the literature in class, and maybe discuss peoples
assignments as well
Patrick bond was enjoyable to read however the topic of the paper, common
denominator was not found in the litarature.
Still working on this, interesting book but assignment can't tell

Climate Change Leadership – A Case Study; 4.3. The final project. To conduct a case study dealing
with a specific issue that forms an example of required climate change leadership. The case study
resulted in a group report with an introduction, the different actors and stakeholders involved,
leverages for change, types of leadership, and how future scenarios might play out. Here is what some
of the students thought:
interesting to have to have the opportunity to look at something different but due to
study pressures was not able to put as much into it as i would have liked but that is
unrelated.
Very meaningful, I learnt a lot about working in an interdisciplinary group

My group didn't work well at all and I'm not happy with our process or the report.

Difficult to do such a big report as a group, but I learned a lot and definitely think you
should keep it for next semester!

Most of the student group reports really embodied the two final course goals and showed that they
have understood and thoroughly analyzed their case study’s leadership qualities. We felt that the
space and format of the presentations also facilitated this process superbly because it required the
students to take charge in front of the class and be facilitators themselves.

Lecturers
As always, it is difficult to say anthing general about the lecturers. While there were no ”disasters”
there were some lecturers that simply received a low rating, and this might be due to a number of
factors, such as the low response rate on the evaluations or just that the lecturer did not engage the
students enough. The most appreciated lectures were Mika Hietanen, Kevin Anderson, and Patrick
Kratt.
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Economy
The course had a budget of 45,000SEK and we spent significantly less than our allocated budget.
Some of our lecturers were free of charge as their lectures fell under their regular teaching salary.
Niclas did not charge us. The money collected from the students covered almost the entire cost for
printing the course readers.
What was disappointing was the untransparent way that international fakturas were dealt with. Sanna
filled out forms to have each invoice dealt with only to find out that, months later, no one has any
idea what happened to them. This is unacceptable and embarassing and could mean that we lose
some valuable lecturers who will not want to come back.
Communication with students
Since we met the students three times a week, we had many chances to communicate with them,
which of course made it easier not to miss anything important. All important documents were
posted on the course website and we also had contact with the students over e-mail continuously
during the course. We did not feel there were any particular problems with communication, and
generally students received the information that they require. Sanna felt that communication could
have been smoother when it came to assignment feedback. This was troublesome because there were
a large number of students and most of them handed things in late. This made it difficult to keep
track of assignments and many things slipped through the cracks.
During the course, we maintained a fairly social atmosphere, including several in-class fikas and an end
of term party.

Student Evaluations
Students were asked to fill out the evaluation online at the end of each block. The final evaluation
could also be filled out in paper form and this could be a better way to get all or at least most of the
students to fill out the evaluation (I believe that 19/37 students is a low number). We do recommend
using an online tool for handling evaluations as it is a big time saver. The full results from the
evaluations can be found in the attached documents.

General impression of CEMUS
The students’ general impressions of CEMUS:
-It is a great place for students from disciplines which don´t allow critical perspectives on society and
the environment very much. I am thinking here especially of Economics and Natural Sciences. It
enables to gain some common ground about the fact that there are things going wrong and that
there is a need tho change that. What I am missing is a strong emphasis on stronger (but less
graspable) dynamics that drive social groups. CEMUS courses tend to circulate around concepts like
"values", "leadership", "beliefs", "sustainability dimensions" or "leverage points". Not to say that
these concepts are not necessary to analyze issues of (un)sustainability but they have to be tied to
larger theoretical frameworks, focussing on the functioning of capitalism and discourse. Political
Ecology should be a discipline which could be very fruitful if implemented by CEMUS as well.
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I have to give the most general answer: I really enjoy some things, and don't some other
things. I really appreciate the student leadership aspects, and the creativity that we are
allowed. Also, I have missed having class discussions...they were my favourite part of
high school, and i haven't experienced them since then. But I am used to -- and think
there is a strong reason for -- the "conventional" form of science education I am used to.
The HEAVYYYY emphasis placed on group work is something I could have done without.
Self learning, (If you want to learn, you have to be active.) Give students space to present
their ideas.
very open and liberal educational environment.

genious, necessary, confusing, beautiful, vibrant, .............................................

Free education, so to speak. Relaxed. You get out as much as you put in.

Nearly all students felt they were kindly received (rating 4.5). Nearly half of the students considered
taking another course at CEMUS. As for suggestions of new courses, they were few but mentioned
were the topics of International Humanitarian Law and Human Rights, more practical hands-on
approaches, and more specific case study courses.

Process of Learning
The purpose of education is to ensure that students acquire knowledge, skills and competences and
are given the opportunity to develop a well thought-through approach to their education and future
profession. Students should also be encouraged to make use of the University’s width from a
formation perspective and thereby be given the chance develop personally. All planning of courses
and teaching should be based on disciplinary and pedagogical knowledge and with the aim of to
facilitate students’ independent, active learning and responsibility-taking. (translated excerpt from
Uppsala University’s pedagogical program). This section was evaluated as follows:
Your ability to discern, formulate and solve problems; 3.6
-Same as before, but new insights

-seeing bigger pictures
-unrealted ot this course, though leraning about system considerations have been very
helpful in understanding both personal and political situations better.

Your critical thinking (your ability to independently analyze, reflect, draw conclusions, evaluate, question
and be creative); 3.7
Your ability to communicate in writing; 3.5
Your ability to communicate orally; 3.3
-better at doing it in my first language than english
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As none of these skills and abilities to learn received a rating above 4 we feel that it might be good to
include more tools and methods that aims specifically at these areas. We feel that it connects to the
bigger issue in sustainable development to be very good at discerning problems but a bit weaker on
coming up with solutions.

Learning Outcomes (Course Objectives)
This course has eight course objectives. The outcomes and ratings are summarized here:
•

•

•

•

•

•

critically relate to prerequisites, possibilities and limitations for a sustainable leadership within
the climate field; 3.7
o Prerequisites and limitations yes, possibilities less
o like nothing else a recurring problem that this course has identified was
the problems we face haver after the first half i believe it to have been
more constructive to demonstrate the success made in the field.
from an interdisciplinary, environmental historical perspective critically compare different
explanatory models of how changes in the climate have influenced different historical and
contemporary societies; 3.5
o Hmm.. historical and contemporary societies.. Did not include so much
history
o More sessions could have taken such a perspective

interpret different theoretical models concerning the emergence of the industrial society as a
cause for anthropogenic climate change; 3.5
o no idea what the models are
o My personal view on the issue might be much more critical than the rest of
the class but there should be a whole bloc on "Climate Change and
Capitalism" than a single session to address that learning goal
critically review and analyze global power relations and apply an equity perspective on the
climate change challenge; 3.9
o Yes, liked all the discussions!
o My personal view on the issue might be much more critical than the rest of
the class but there should be a whole bloc on "Climate Change and
Capitalism" than a single session to address that learning goal

analyze and interpret different theories of leadership, cooperation, organization and
communication for a functioning climate change leadership; 3.5
o Difficult to fulfill but defiantly talked about it
o more practice !!! training? exercises
o this is something that needs to be elaborated upon as communication was
often identified the theory behind succesful communication has been
rather limited apart from the rhetoric lecture
explain the connections between climate changes, conflicts, cooperations and geopolitical
power relations; 3.8
o Would have liked to know more about this.
o the general knowledge this would be a affirmative answer however i do
not feel this course contributed to further that know how.
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•

•

analyze and evaluate different proposed solutions and their opportunities, limitations and
risks within the climate field; 3.6
• solutions i feel were not part of this course or at least not enough. it has been
more about problem identification.
apply skills within leadership, cooperation, organization and communication specifically
connected to different contemporary and future scenarios within the climate field. 3.4
o more of this!! more connected to our own behaviors/daily lives, not only
hypothetical political situations
o no such skills have been applied within leadership or at least in an active
role. neither in theoretical terms.

We suggest that future coordinators work with incorporating the different learning outcomes in the
assignments and workshops as to make them more central and alive in a sense.

General impression of the course
The general impression of the course from both the students and the coordinators is high. The rating
received 3.9 (1= bad: 5= excellent). Here are some comments:
-Best course I have ever taken
-The Best CEMUS course I have taken!
-very good, sometimes more consistency, red thread, practice

The level of difficulty was virtually spot-on with a rating of 3.2 (1=way too easy; 5=way too difficult).
The work rate received a rating of 3.2 (1=way too easy; 5=way too difficult). There were some conflicts
between different CEMUS courses, which were voiced by certain students; this must be avoided as
much as possible and relies on better communication between the coordinators of the different
courses. The course was also very work-heavy in the first half.
The questions of whether there were any aspects or topics that you think were missing in the course
was answered no by 47 % of the respondents. Those who found something missing commented as
follows:
-I have no idea what the "theoretical models" are
-I would have liked to learn more about individual leadership.
-I would like to hear more about climate wars, maybe Sweden's stance and more about
meat 1 More on leadership
-More speakers on actual and substantial solutions
-See the other comments
-more practical Learning in leadership techniques,
-practicing leadership more psychology?
-renewable energy
-what leadership is, and effective communication.
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Asked if there were any aspects or topics that were over-represented in the course in relation to the
learning outcomes 82 % says no. Those who found that something was over-represented commented
as follows:
-the science and problems of climate change.
-the written assignments were too alike
-I know it's in the course title but I missed an introdoctury discussion about why
leadership should be the framework
-Too much on "look how big this problem is". Most of us already knew about the
magnitude of the problem.
-politics, negotiations, global --- makes you feel powerless sometimes; perhaps more
group exercises and even games?? work on group dynamics too?

Asked for concrete suggestions how the course can be improved the students responded as follows:
-Less formal assignments, being able to write in a more relaxed style. 1N
-Not that I can think of right now!
-See earlier comments of discussions of litterature and assignments 1 look at above
mentioned comments.
-connect literature and individual assignments back to the classroom and group; learn
from each other; also incorporate more conflicting views and help us learn how to deal
with this in a practical way; tools, skills
-more practical Learning, the written assignments could have built on the
comparisonment between the authors instead of one for each writer.
-Let students know you don't need to have answers after every lecture. Maybe this is my
own problem. I felt frustated when I didn't know the answer about how to face climate
change at the start of semester.
-less group work please -don't ask uppsala klimatprotokoll guy to speak again. ask
michael å hlman instead (also of UKP) - branco says more math/econ, perhaps in
between the climate science sections and the justice ones. I would like that too...a class
or three on development econ and enviro econ would be nice
-I think I gave enough above but most importantly: outline the basic assumptions behind
climate change leadership or re- design the course towards narratives behind climate
change, driving forces and let leadership be ONE solution approach next to others which
might be less individual but more systemic and collective
For a comment on these suggestions we refer to the section Course Plan and Content above.
Asked for the best thing about the course the students responded as follows:
-in class discussions -gender workshop -bo kjellen -rhetoric lecture
-Coordinators and speakers
-Field trips, leadership labs (most of them), Mike Hulme, kind course coordinators 1
Have space and time to discuss with friends. And have case study.
-New aspects
-So many different topics, the books, the discussions in class
-The seminars and workshops were really good and interactive!
-collaborating with people from different countries
-leadership lab, creative presentations,
-the discussions. getting to hear different sides of the subject
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-the freedom and wide spectrum of topics people and backgrounds.
-interdisciplinary, international group, guest lecturers, different perspectives and
resources, leadership labs

Asked what is the most important thing that you take with you from this course the students
responded as follows:
-Be open to change, and make sustainable change wherever you can--it is worth it
-Group work experiences.
-Group work, the value of diverse opinions, how to make change, how to lead and how to
follow.
-Self reflection
-The networking and knowledge of CC and how I can use to start initiatives for change.
-The way to discuss with classmates, share idea and knowledge.
-to consider what CC can do for us to see how leadership manifests itself in different
forms
-Be positive, even when facing climate change. Be active, in learning and in issues
happening in the world. Learn how to see the world from different background's
people's view. Willing to communicate.
-Having enlarged my view of just how complex and seemingly intractable climate change
is. I'm glad I had more time to learn about 'wicked problems' also it was nice to have a
classroom community again. in all likelihood this is the last time I will
-systems are complex. no one solution works like with everything else. some people live
and breathe sustainability with a ü ber normal idealism without realizing the brutality of
real life.
-The ways in which climate change can be framed and that I have another understanding
of analysis and action towards it 1 That it is a very difficult task to come up with a
shared solution at climate change negotiations and meetings

Finally, nearly all of the students would recommend the course to others. We can confidently say that
the course is highly recommended.
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Climate Change Leadership – Power, Politics and Culture
2014
Note: Some changes may occur during the course – please check the course
homepage regularly!

Sector I: The Science of Climate Change
v. 4

20/1

13-16

Course Introduction & Framework
Course Coordinators & Niclas Hällström

Location:
Blåsenhus,
21:136

17-20

CEMUS Introductory Lecture
Bengt Gustafsson

University Building
Sal X

v. 4

21/1

13-15

Theoretical Leadership
Julia Jennstål

Blåsenhus,
21:136

v.5

27/1

13-15

The Evolution and Role of Climate Science
Bengt Gustafsson

Blåsenhus,
21:136

v.5

28/1

13-15

The Natural Climate System: A Melting Artic
Veijo Pohjola

Blåsenhus,
21:136

v.5

29/1

13-15

Human Impacts on the Climate and Weather
Cecilia Johansson

Blåsenhus,
13:137

v.6

3/2

13-15

Why do we act irrationally to Climate Change?
Marta Cullberg Weston

Lindahlsalen,
EBC

v.6

4/2

13-16

Uncertainty and skepticism
Film/Discussion: The Great Global Warming Swindle

Blåsenhus,
21:136

v.6

5/2

13-16

Workshop: The Physical Science of Climate Change
Course Coordinators

Blåsenhus,
Betty Pettersson,
14:031

Sector II: Mindsets and Justice
v.7

10/2

13-15

A fair global energy provision
Niclas Hällström

Blåsenhus,
12:231

v. 7

11/2

13-15

Environmental History and Socio-Nature Dynamics
Anneli Ekblom

Blåsenhus,
13:137

v. 7

12/2

13-15

Rhetoric for Change
Mika Hietanen

Blåsenhus,
13:029

v. 8

17/2

13-15

Capitalism and Climate
Cristian A. Ferarri

Blåsenhus,
13:137

v. 8

18/2

13-16

Seminar: The Elusive Search for Climate Justice
Lars Löfquist

Blåsenhus,
13:137

v.8

19/2

13-16

Leadership Lab
Student led

Blåsenhus,
13:137

v.8

20/2

All day

Mining symposium
TBA

TBA

v. 9

24/2

13-15

Climate Change and Gender
TBA

Blåsenhus,
21:136

v. 9

25/2

13-15

Cognitive Dissonance in Climate Discourse
Kevin Anderson

Blåsenhus,
Learning Lab

v. 9

26/2

13-16

Workshop: Power and Justice (Compulsory)
Course Coordinators

Blåsenhus,
13:137

Sector III: Confronting Political Paralysis
v.10

3/3

13-15

The Practice of CC Politics & Leadership Patterns
Bo Kjellén

Blåsenhus,
13:137

v.10

4/3

13-16

Seminar: Policy Dating
Course Coordinators

Blåsenhus,
13:137

v.10

5/3

13-15

Politics of International Negotiations
Aaron Maltais

Blåsenhus,
13:137

v.11

12/3

13-15

Seminar: Power politics in geoengineering
Course Coordinators

Blåsenhus,
21:136

v.11

13/3

13-15

The EU’s Leadership role
Charles Parker

Blåsenhus,
13:029

v.12

17/3

13-15

Moving Borders and Migration
James Lee (via Skype)

Blåsenhus,
21:136

v.12

18/3

13-15

Risk Management and Natural Disasters
Patrick Kratt

Blåsenhus,
21:136

v.12

19/3

13-16

Leadership Lab
Student led

Blåsenhus,
21:136

v.13

24/3

13-14.30

Local Politics/fieldtrip
Uppsala Kommun, Björn Sigurdson

v.13

25/3

13-15

Leadership in Practice
Martina Kruger

Blåsenhus,
21:136

v.13

26/3

13-16

Workshop: Negotiations Role Play (Compulsory)
Course Coordinators

Blåsenhus,
21:136

Sector IV: (Re)Imagining Climate Change Leadership
v.14

31/3

13-15

Seminar: Privilege & Situated Leadership
Course Coordinators

Blåsenhus,
13:137

v.14

1/4

13-15

Obedience, Consumer Culture, & Climate Change
Film/Discussion

Blåsenhus,
13:137

v.15

7/4

13-15

Save the Planet, Eat Yourself: Climate & Food
Course Coordinators

Blåsenhus,
13:137

v.15

8/4

13-15

Adaptation and Small-Scale Farming
Hanna Wetterstrand

Blåsenhus,
21:136

v.16

14/4

13-15

Strategic Leadership and Entrepreneurship
Shawn Westcott

Lindahlsalen,
EBC

v.16

15/4

9-11

Initiative for Equality
Deborah Rogers

Blåsenhus,
21:136

v.16

16/4

13-15

Seminar: Case Study Adventure
Course Coordinators

Blåsenhus,
21:136

v.17

22/4

13-15

Collaborative Consumption/sharing economy
TBA

Blåsenhus,
21:136

v.17

23/4

13-16

Workshop: The Future Starts Now
Students

Blåsenhus,
Betty Pettersson
14:031

v.17

24/4

17.15-20

Open Lecture
Polly Higgins

Engelska Parken,
Ihresalen

Sector V: Students Contributions (Project work)
v. 18

28/4

13-15

Leadership Lunch: A Shortcut to Mushrooms
Students & Course Coordinators

Cemus Library

v. 19

5/5

13-15

Leadership Lunch: Lost in the Woods?
Students & Course Coordinators

Cemus Library

v.20

12/5

13-15

Leadership Lunch: Stuck in the Swamp
Students and course coordinators

Cemus Library

v. 21

23/5

v. 22

26/5

Project Hand-in Deadline
09-16

Project Presentations (Compulsory)
Course Coordinators

Geocentrum,
Norrlands

27/5

09-16

Project Presentations (Compulsory)
Course Coordinators

Blåsenhus,
12:004

18-

Course Barbeque/Celebration

TBA

Climate Change Leadership – Power, Politics and Culture 2014
Assignment 1: Presentation of the Science of Climate Change
Purpose:
 critically relate to prerequisites, possibilities and limitations for a sustainable leadership
within the climate field;
 interpret different theoretical models concerning the emergence of the industrial society
as a cause for anthropogenic climate change
 apply skills within leadership, cooperation, organization and communication specifically
connected to different contemporary and future scenarios within the climate field.
 analyze and interpret different theories of leadership, cooperation, organization and
communication for a functioning climate change leadership
Literature:





Hansen Storms of My Grandchildren
Course Reader
IPCC, Climate Change 2007: Synthesis Report – Summary for Policymakers
IPCC, Physical Science Basis

Recommended:
 See course web page for other relevant articles
James Hansen describes in Storms of my Grandchildren how he has been invited to the White
House on several occasions to present his views, as a natural scientist, on global climate change.
Here, it is your task to present the latest scientific knowledge on climate change in a convincing,
clear, and brief way. You should aim to reach a fictitious actor of your choice (for example:
policymaker, CEO, university president, etc.) with your message. As such, you will be presenting to
a specific actor in a specific place. Use facts and figures from the literature and lectures which you
think would be most appropriate to communicate effectively with your actor (for example, if you
are reaching out to the major of New York City, you may want to focus on sea-level rise or how the
emissions of the city have effects elsewhere). Using material from other sources is also perfectly
acceptable, as long as they are scientifically grounded. The work should be done in groups with a
small individual task as follows:
 Hold an oral presentation in groups. The presentation should be 10 minutes long (do NOT
go over time) and everyone in the group should take an active part in the presentation.
 Hand in an individual reflection using the final course goal above as a framework. From a
leadership perspective discuss the challenges that climate change science poses for
sustainable development? Please reference the literature on leadership from this sector
to critically reflect upon what is needed for functioning climate change leadership. This
reflection should be 2-3 pages long (1.5 spaced).
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The presentations shall be held on February 5th from 13.15-16.00 and the written reflection
should be uploaded to studentportalen by 12.00 on Friday February 7th.
Remember that the task is to provide scientific advice. You can use different methods such as
pictures, PowerPoint presentations, drama, etc. in order to convey the information. The criteria
that we will use to assess your presentations are listed below, for your guidance.
Good Luck!
Rickard and Sanna

Criteria – Oral Presentation
Our assessment of your presentations is based on the criteria listed below. These criteria
distinguish a good presentation and are useful for you in your preparation.
(1) Understanding. Are there any obvious misinterpretations of the literature or
central arguments from the lectures, in the presentation?
(2) Completeness. Are any of the central and relevant views/perspectives/
standpoints in the literature left out of the presentation without obvious
reasons?
(3) Literature. Is there a lack of relevant references to the literature and
lectures in the presentation? Is it possible to assess whether or not the
student has read and assimilated the literature?
(4) Precision/clarity. Is the presentation comprehensible, well structured,
precise, and easy to follow?
(5) Creativity. Are there any independent and clear cross-disciplinary reflections
in the presentation?
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Climate Change Leadership – Power, Politics and Culture 2014
Assignment 2: Mindsets and Justice
Purpose:
• critically relate to prerequisites, possibilities and limitations for a sustainable leadership
within the climate field
• from an interdisciplinary, environmental historical perspective critically compare different
explanatory models of how changes in the climate have influenced different historical and
contemporary societies
• interpret different theoretical models concerning the emergence of the industrial society
as a cause for anthropogenic climate change
Literature:

• Hulme, Why We Disagree about Climate Change
• Course Reader

Mike Hulme shows that climate change is more than another field of study within the natural
sciences. He demonstrates that how we view climate change is dependent on many different
aspects of our own worldview, and our various hopes for the future. These have also been the
main questions raised during Sector II. The book raises questions about how we are to make
collective decisions within society with the knowledge that discourses around climate change will
invariably differ in different cultural, political, and social contexts. In this assignment, you will
answer questions relating to Sector II of the course, as follows:
•

Assuming we all have differing views and conceptions of climate change, what kind of
leadership is Hulme asking for? Develop Hulme’s idea of the lowest common denominator
in bringing about effective and radical action on climate change.

You need to refer to Hulme and at least two different texts from the course reader (this can
include The Positive Deviant). Apart from this you can also refer to other literature or lectures if
you like. One text that could be useful in composing your arguments is They Say, I Say, which you
can find in the CEMUS library.
It is important that you clearly show when you use your own arguments and when you refer to
one of the authors. As part of university policy, all submissions will be checked for plagiarism.
Please use Harvard referencing. Overall your submission should be between 3-4 pages in length
(not including references), with font 12 and line spacing 1.5. The due date for papers is 12.00
(midnight) on the 7th of March. Please submit your papers to studentportalen.
Good Luck!
Rickard and Sanna
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Climate Change Leadership – Power, Politics and Culture 2014
Assignment 3: Confronting Political Paralysis
Purpose:
•
•
•

critically review and analyze global power relations and apply an equity perspective on the
climate change challenge
explain the connections between climate changes, conflicts, cooperations and geopolitical
power relations
analyze and evaluate different proposed solutions and their opportunities, limitations and
risks within the climate field

Literature:

• Patrick Bond: The Politics of Climate Justice
• Course Reader

“The inability of global elite actors to solve major environmental, geopolitical, social and
economic problems puts added emphasis on the need for a climate justice philosophy and
ideology, principles, strategies and tactics” (Bond 2012, p. 185).
In his book, Patrick Bond critically discusses the elite leaders’ failure to address and solve climate
change issues. He also brings up issues of climate injustice and expresses the need for a new
climate justice movement.
Pretend that you are part of a youth coalition that has been to the most recent COP meeting. On
your organization’s blog, you would like to communicate what you see as problems within climate
politics (you can check out RTCC or UKYCC for inspiration). This could be, for example, agreements
concerning carbon trading, the power of corporate lobbies in the negotiations, the underlying
ideology of capitalism, intergenerational justice issues, or the economic valuation of ecosystem
services (Bond brings up many more examples). You acknowledge that criticism is important, but
you also want to give the readers of your blog concrete suggestions on how we can make climate
politics more effective.
Take this assignment in two parts. In the first part, please outline a specific issue that you find
problematic in climate politics, using the course literature/lectures to guide you. In the second
part, discuss and analyze a specific solution to political paralysis that you believe in. While there
perhaps is no one “fix” to climate politics, we want you think about ways to improve the current
situation. Your solution could be directly meant to “solve” the problem you outline in the first part
of the blog post but it does not necessarily have to (you could even think of them as two separate
blog posts). We encourage you to be as specific as possible.
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It is important that you clearly show when you use your own arguments and when you refer to
the arguments of the authors. You must refer to the Bond text and also refer to other literature or
lectures if necessary. Don’t forget to use proper referencing. Your assignment should be 2-4 pages
long. Please use font 12 and line spacing 1.5.
Upload your essay to studentportalen no later than the 11th of April (12.00 midnight). As part of
university policy, all submissions will be checked for plagiarism.
Good Luck!
Rickard and Sanna
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Climate Change Leadership – Power, Politics and Culture 2014
Leadership Labs
Purpose:
• Apply skills within leadership, cooperation, organization and communication specifically connected
to different contemporary and future scenarios within the climate field.
• Critically relate to prerequisites, possibilities and limitations for a sustainable leadership within the
climate field.
During the semester, you will co-create two leadership labs. The purpose of these sessions is for you to
one, practice facilitation and leadership and two, to give you an opportunity to focus on a topic and
activity of your choosing. Since we cannot cover everything and know that you all have ideas about what
you think is important and worth discussing, we hope that this can be a space where you can explore
something that we have not covered in our sessions, or that we have talked about but which you would
like to explore more in-depth. As a guide, you should use the course goals which you can find in the
syllabus, particularly the goals listed above.
You will be divided into groups and each group will be responsible for one hour (there will be two threehour sessions). Use these sessions to be as creative as you like; we do not have to be in the classroom for
instance, you can collaborate with other groups, you can organize an activity, or just have a normal
seminar/discussion. Our advice is to think about the questions that are brought forth in the course
objectives. These sessions are mandatory. If you cannot attend, you will have to do a make-up task.
Please let us know ahead of time if you decide to use a different space other than the designated
classroom.
Reflection:
How was the seminar creation process? During and after the process, we would like you to jot down
some reflections about the process—the reason for this is that reflecting on processes, even if it seems
very simple, means that you are taking the time to learn from your experience and apply it to lessons in
the future. You may, but are not required to, refer to course texts. We ask for 1-2 pages of reflection on
this process. Please hand it within one week of the completion of the leadership lab.
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Climate Change Leadership – Power, Politics and Culture 2014
Workshop Block 3: Confronting Political Paralysis – 26th March
Purpose
 To take different conflicts of interest into account drafting and coming to a joint agreement
 Explain the connections between climate changes, conflicts, cooperations and geopolitical
power relations
 Apply skills within leadership, cooperation, organization and communication specifically
connected to different contemporary and future scenarios within the climate field.
Welcome to the 18th Session of the Working Group1 on the Green Climate Fund’s Allocation
Protocol, focusing on Clause 4.6 of the Preliminary Action Charter.
Scenario: It is the year 2014, and the Green Climate Fund (GCF), first proposed in Copenhagen, has
been established. The majority of the details have now been successfully negotiated and agreed
upon, with only a few clauses left to finalize. Initial pledges into the fund have also been made,
totaling USD 80 billion, which is ready for allocation when the remaining negotiations are finalized.
There is, quite naturally, great pressure on negotiators to finalize the process so that allocations
can be made.
One of the more contentious issues of debate remains in regard to Clause 4.6, §17.2a. This states
the following:
Clause 4.6, §17.2a2
With regards to the target allocation for the GCF, the directors are required to
maintain an apportionment of funding whereby a minimum of [X] % of the net annual
distribution from the fund is to be spent on climate adaptation, with the remainder to
be used for mitigation purposes.
It is the percentage (‘X’) where parties have to date, not managed to come to agreement.
Negotiating Parties: Five different groups are participating in the negotiations. These include:
AOSIS (Alliance of Small Island States), G77, USA, EU, and China.
Furthermore, the Climate Action Network (CAN) has been admitted as observers to the process,
and will, as usual, be awarding the ‘prize’ for the Fossil of the Day, as well as blogging about the
negotiations.
Finally, the negotiations are moderated by the two trusted and highly respected 3 Secretariats of
the UNFCCC.
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Instructions: You will be assigned roles in one of the above mentioned groups (through lottery).
Your first task is to meet with your negotiating partners and discuss what strategy you will be
pursuing, and what percentage you are hoping for, and/or willing to accept. Of the selected
clause, the only remaining contention surrounds the actual percentage of funds going to
adaptation (with the remainder going to mitigation). The Secretariats will then summon you (at a
specified time) into the negotiation chamber, where you will briefly outline your proposals. You
may also have the chance to respond to other groups’ proposals, by raising your hand. At the
conclusion of the negotiation, the CAN will outline what outcome they hope for with the
adaptation funding. They will also comment on the procedure, and allocate the Fossil of the Day
award.
Remember that this is a role-play exercise, where you are expected to present a proposal that is in
line with what you expect the group would be advocating in reality. You might not be sure about
what that ‘reality’ is. We therefore encourage you to search for this information if you are unsure
of what your group’s strategy would be.

Good Luck!
Rickard and Sanna

MAKE UP TASK FOR MISSED SEMINAR:
We are sorry that you missed out on the negotiations described above. Your version of this will
be a written analysis of this exercise, as follows:
a) Try to map out each groups standpoints on where a global ‘Green Climate Fund’s’ focus
should lie in terms of the division between mitigation and adaptation. Who benefits most
from each, and why?
b) If each group has different demands, how can they come to common ground in
negotiation?
c) Should it only be developing nations who have access to these funds?
d) Is there a need to agree on a fixed target for division of funds between these two aspects
of climate change, or should money be allocated on a case by case basis?
Please write about 2 pages for this exercise. You should spend at least three hours, preferably a
little more on this exercise, so you can research, or reference other sources if you find them. You
don’t have to have equal focus on each of the parts above – you can focus where you see fit –
however you should try to write something on each part.
Thanks,
Rickard and Sanna
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Make-up for missed attendance, workshop IV
What we did during the workshop
The aim of workshop IV was to let the participants reflect on the following questions
•
•
•
•

How would you describe climate change leadership for someone outside the course
What did you find relevant for your learning process
What types of activities did you feel most engaged
What would you feel was lacking, and that you would do differently

Make-up task, making an outline of CCL 2015
Make a brief outline of how you would like CCL 2015 to look like. Please consider the following points:
•
•
•

Short description on what climate change leadership entails from your perspective
Content and topics, you could think about this in a time-line format, but it is not necessary
What kind of skills do you see as important to practice throughout the course

Doing the outline you should have the course goals in mind, you can find them on the second page of
these instructions. A creative approach is encouraged as long as you relate to the points above. The task
should take no longer than 3 hours to do.
Send the outline to ccl@csduppsala.uu.se. Make sure that you have your name and the name of the task
in the filename. If you have done it in a non-digital way you can turn it into our office at CEMUS.
Deadline to get your make-up reviewed before summer is June 13th .
Best,
Rickard and Sanna

Climate change leadership, course goals
•

critically relate to prerequisites, possibilities and limitations for a sustainable leadership within
the climate field;

•

from an interdisciplinary, environmental historical perspective critically compare different
explanatory models of how changes in the climate have influenced different historical and
contemporary societies;

•

interpret different theoretical models concerning the emergence of the industrial society as a
cause for anthropogenic climate change;

•

critically review and analyze global power relations and apply an equity perspective on the
climate change challenge;

•

analyze and interpret different theories of leadership, cooperation, organization and
communication for a functioning climate change leadership;

•

explain the connections between climate changes, conflicts, cooperations and geopolitical power
relations;

•

analyze and evaluate different proposed solutions and their opportunities, limitations and risks
within the climate field;

•

apply skills within leadership, cooperation, organization and communication specifically
connected to different contemporary and future scenarios within the climate field.

Climate Change Leadership – Power, Politics and Culture 2014

Makeup assignment for low attendance:
Literature:

Course literature related to missed lectures. These can be texts from the course
reader as well as chapters from one or more of the four course books. One article
from the course reader is considered as one text, and one chapter from a course
book is considered as one text.

• Check what lectures you have missed during the course.
• To reach 75% attendance you should have attended 23 or more lectures (we can inform
you of this).
• Write out a brief plan/outline for the lecture(s) you choose (note: these should be lectures
that you missed). Imagine that you are asked to give a lecture on this topic, and you are
now brainstorming what you will present and discuss during the lecture. What are the key
facts/figures/references, and what perspective would you present. In other words, what
should be covered in this lecture to make it a valuable and informative presentation?
• For 1-2 missed lectures, please plan/outline 1 lecture. For 3-4 missed lectures, please
plan/outline 2 lectures, and so on.
It does not have to be in essay form. You can use bullet points or subheadings or ideas in note
form. The more important thing is that the proposed topics and ideas for the lecture should be
visible. You should spend at least 1-2 hours on each lecture. The length of the paper depends on
how you structure it, but a 1-2 pages could be a guide. Please send it to: ccl@csduppsala.uu.se
Thanks,
Rickard and Sanna
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Climate Change Leadership – Power, Politics and Culture
2014

Climate Change Leadership – A Case Study
and
The CCL 2014 Declaration
“All of the great leaders have one characteristic in common: it was the willingness to confront
unequivocally the major anxiety of their people in their time. This, and not much else, is the
essence of leadership.” (Galbraith 1997 in Parkin 2010)

In this final assignment you will formulate and conduct a case study, dealing with a locally or regionally
specific issue that forms an example of required climate change leadership. You shall, within a group,
examine the case study from a transdisciplinary perspective, using the aspects of power, politics, and
culture. You will also reflect upon the group process and your own role in it. The assignment ends with a
two-day workshop where the groups come together to formulate a declaration, based on conclusions
from the different case studies and the course as a whole.
This assignment consists of three different, but connected tasks:
a) A written group report, presenting and analyzing your case study (10-15 pages)
b) A written individual paper, reflecting on the group process and analyzing your own
leadership role (1-2 pages)
c) Active participation in a two-day workshop 27-28 May, presenting your project and
formulating the CCL 2014 Declaration
Literature:
• Sara Parkin: The Positive Deviant – Sustainability Leadership in a Perverse World
• Relevant Course Literature
• Other sources relevant to your project
Purpose of the assignment:
• To bind together separate parts of the course.
• To give you an opportunity to deepen your knowledge in an area of your interest.
• To encourage you to take a stand and argue for your standpoint.
• To practice group work, applying leadership skills and tools.
• To explore your own leadership capabilities.
Course goals examined in the assignment:
After finishing this assignment, you shall be able to…
• Apply skills within leadership, cooperation, organization and communication specifically connected
to different contemporary and future scenarios within the climate field.
• Critically relate to prerequisites, possibilities and limitations for a sustainable leadership within the
climate field.
Climate Change Leadership – Power, Politics and Culture | Spring Semester 2014 | CEMUS Education | Uppsala Centre
for Sustainable Development, CSD Uppsala | Villavägen 16, SE-752 36 Uppsala, Sweden | +46-18-471 72 94 |
utbildning@csduppsala.uu.se | www.csduppsala.uu.se | www.cemusstudent.se/ccl |

A. Group report
The first part of the task is to identify and formulate your case. To be considered as a case, the specific
issue you examine has to be bounded in time, in space, and by a limited number of actors. The outline of
the report should be as follows:
1. Introduce your case. Write as if the reader has little background information. Also, briefly
describe your sources.
2. Identify the main actors in your case and describe them and their standpoints. Analyze the
actors’ standpoints from a sustainability leadership perspective.
3. Identify the aspect(s) of your case study that provides leverage for positive action and change.
4. Describe the types of leadership and action needed to overcome the particular challenges that
you have identified.
5. Reflect upon future scenarios in relation to your case. Identify the worst-case scenarios and try to
develop strategies to mitigate those risks, from a leadership perspective.
While examining the case, try to incorporate a discussion on the ethics, people and communities,
science and technology, power, and economics with respect to your chosen case study.
Formalities:
It is important that you clearly show when you use your own arguments and when you refer to one
of the authors. In this assignment we want you to use the Harvard referencing system.
As part of university policy, all submissions will be checked for plagiarism. Overall your submission
should be between 10-15 pages in length (not including references), with font 12 and line spacing 1.5.
The due date for reports is on the 24th of May. Please submit your papers to studentportalen (one
submission per group).
Note: We have scheduled a number of leadership lunches meant to be a discussion platform for
different project ideas, inspiration, and anything else you might want to bring up.
Criteria:
Besides assessing the assignment according to the course goals, our assessment of your reports is based
on the criteria listed below. These criteria distinguish a well written text and are useful for you in your
writing process.
(1) Understanding. Are there any obvious misinterpretations of the literature or central arguments
in the report?
(2) Completeness. Are any of the central and relevant views/perspectives/standpoints in the
literature left out in the report without obvious reasons?
(3) Literature. Is there a lack of relevant references to the literature in the report? Is it possible to
assess whether or not the student has read and assimilated the literature?
(4) Coherence/clarity. Is the report comprehensible, well structured, precise and easy to follow?
(5) Argumentation. Do the students argue well for their own viewpoints?
(6) Creativity. Are there any independent and clear transdiciplinary reflections in the report?
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B. Individual paper
In the individual paper you are asked to write about the group process from your personal perspective
and relate this to the literature or lectures. The outline of the paper should be as follows:
1. Reflect upon your own role in the group when the group work started. Write about if and how
your own role changed during the group work.
2. How would you describe your own leadership model? What are your strengths and weaknesses?

When answering the second part, you need to refer to Parkin.
Note: The same formalities apply to the individual paper as to the group written report. The
individual paper, however, should be 1-2 pages in length.

C. Workshop – The CCL 2014 Declaration
The workshop 26-27 of May will bind together conclusions from all the case studies and from the course
as a whole. These conclusions will then be framed into a declaration, which shall be the outcome of the
workshop. The main focus will be on the leverage for positive action and change towards a climate
friendly future.
Creating the declaration will involve a process of cooperation and ’negotiation’ within the class. The aim
is to create a declaration that all can agree on, but that at the same time is not too general. We expect
you (as a class) to lead this process, and find a democratic way to develop the declaration, and ensure
that everyone has the ability to contribute and debate. With luck, all will be willing to sign the
declaration, however, doing so is by no means obligatory.
You will be given more information about the workshop during your work with the case studies.

D. Final Celebration
We would like to remind you that a social event will follow the conclusion of the workshop on the 27th
of May. This is up to the class as to what you would like to do. If the weather is nice, a pot-luck picnic
outdoors could be nice, perhaps followed by an evening in one of the nations. If you have suggestions,
please raise them with the class. The details can be confirmed closer to the time, but we hope that you
can set aside this evening and join us to celebrate your hard work through the term.
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